
ED 040 899

AUTHOR
TITLE

INSTITUTION

SPONS AGENCY
PUB DATE
GRIAT
NOTE

EDRS PRICE
DESCRIPTORS

DOCUMENT RESUME

95 SO 000 112

Myers, Charles B,
Social Studies Innovations 1968-1969; A Report of
the Social Studies Pilots of the SPEEDIER Project.
Curriculum Study Research and Development Council of
South Central Pennsylvania, Palmyra.
Office of Education (DHEW) , Washington, D.C.
69
OEG-3-7-703596-4396
67p.

EDRS Price MF-$0.50 HC$3.45
Articulation (Program) , Curriculum Development,
Curriculum Evaluation, *Demonstration Projects,
Diffusion, *Educational Strategies, Information
Dissemination, *Inservice Teacher Education,
*Instructional Innovation, Models, Pilot Projects,
*Social Studies, Teaching Techniques

ABSTRACT
Five pilot programs were selected as vehicles to

introduce flill social studies curriculum ideas into the 52 school
systems served by the project. The objectives of this ESEli Title III
project were: 1) to improve social studies instruction and teacher
classroom behavior; 2) to increase local educator understanding of
the new curriculum; 3) to develop teacher skills in using new
strategies and materials; 4) to develop positive attitudes, educator
skills, and knowledge for curriculum experimentation and change; 5)
to modify district procedures and policies to promote change. The
Fenton Social Science Program and the Greater Cleveland Social
Science Program were used in secondary grades. The University of
Minnesota Project Social Studies Program, Taba Social Studies
Curriculum, Senesh Social Science Program (Our Working World), and
the Cleveland Program were used in the elementary grades. Each of
these programs and the over-all Pilot Model are described in terms of
pilot preparation, implementation, dissemination, and critical
evaluation. To determine the success of the pilots, limited
assessment procedures were used to measure student critical thinking
ability, inquiry skills, value or attitude change, and academic
achievement, and to measure teacher values, beliefs and self-concept.
SO 000 013 and SO 000 047 are related documents. (SBE)



a 
re

po
rt

of
 th

e 
9D

ci
al

 s
tu

di
es

pi
lo

ts
of

 th
e

sp
ee

di
er

 p
ro

je
ct

(f
) C rn (f
)



(

U.S. DEPARTMENT OF HEALTH. EDUCATION
& WELFARE

OFFICE OF EDUCATION
THIS DOCUMENT HAS BEEN REPRODUCED
EXACTLY AS RECEIVED FROM THE PERSON OR
ORGANIZATION ORIGINATING IT POINTS OF
VIEVi OR OPINIONS STATED DO NOT NECES-
SARILY REPRESENT OFFICIAL OFFICE OF EDU
CATION POSITION OR POLICY

SOCIAL STUDIES INNOVATIONS
- 1968-1969

A Report of the Social Studies Pilots"
of the

SPEEDIER Project

Charles ,B. Myers__
Social Science Specialist

) -

published by

, SPEEDIER Projedt
1O. West Cherry Street

Palmyra, Penns)qirania 17078'

December 1969



4

4

FORWARD

This publication has been prepared for the school
districts of Dauphin, Lancaster, Lebanon, and York
counties in Pennsylvania, which are' participating in
the SPEEDIER Project. Distribution inclUdes other in-
terested educators in the hope that' the experiences of
the SPEEDIER social studies pilots for 1968-1969 will
provide valuable information to other educators in the
field.

The report was written-by Dr. Charles B. Myers,
Social Science Specialist, but is based on the work
of all of the SPEEDIER personnel and the participating
teachers and administrators. Dr. Kendrick M. McCall,
Director of Research, directed the development of the
assessment deSign and the reporting of assessment data.
Mrs.-Joyce K. Fickes, Information Specialist,. and Mr.
Edgard A. Teichert, Jr., Language Arts Specialist,
served as editors; and Mrs, Fickes designed the format
and cover. Mrs. Brenda Pavone, Mrs. Mary Caldwell,
Mrs. Betsy Fairall, and Mrs. Kathleen Posey handled
secretarial and typing chores.

All five social studies pilots described in_the
report are now in .a second year of operation. A pre-
liminary, report of these activities for the school
year 1969-1970 will be available at the end of March
1970, and a complete report-for 1969-1970 will be
available afterthe conclusion of that operational
year in July 1970. All evaluatianAnAd'assessment
findings reported here are described in greater detail
in a separate publication by Dr. McCall entitled
Research Report on Social Studies Pilots -- 1968-1969.
These reports win EriiiiiiiErripon request7FTEINE
SPEEDIER Project.

(
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SOCIAL STUDIES INNOVATIONS--- 1968-1969

Introduction

The SPEEDIER Project (Curriculum Study Research
and Development Council of South Central Pennsylvania)
is a curriculum project funded under the Elementary
Secondary Education Act, Title III. Its activities
emphasize the implementation of new curriculum ideas
in the schools that the project serves. Its primary
purposes are

1. To improve social studies Classroom.
instruction

2. To improve language arts classroom
instruction'

To produce positive change in, teacher
Classroom behavior.

The Project seryes the school systems of the four
south central Pennsylvania counties of Dauphin, Lan-
caster, Lebanon, arid York. Fifty -two public and private
School systems.are involved. The Board of Directors of
the Project is composed oLchief school administrators
from'the participating) distriitts.

'The 'Project staff functioning during the school
year 1968- 1969 included eleven full-time professionals
and five full-tiMe non-prbfessional employees. The staff
organization Was as follows;

4 )
;- _

Executive 'Director
1

'Curriculum or-Planning Staff
SoCial Science Speciaiist
Language Arts Specialist
Group DynamicS Specialist
Director-of ReSearch

Researdh Staff' ,, ' ,

,Director of? Research
Research Librarian _, ,

Research Specialist
Implementation Staff (three
Media,Specialist.

curriculum consultants)_
,2

The staff members involved difectly in the social
studiei pilots\ and their primary, responsibilities were

I

r_
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Social Science Specialist
Reviewed social studies programs for piloting
Was primarily responsible for pilot model,
priorities, and procedures
Coordinated all social studies activities

Research Staff
, Searched for all needed information
Assessed pilot programs
Monitored pilot activities
Supplied miscellaneous support activities

Implement4tion Staff
- Two of-the three men worked directly with

pilot teachers as consultants and monitors
of,pilotlimplementation

Media Specialist
Provided general support activities, including
the use of audio-visual equipment.

The social studies component of SPEEDIER is involved
in three general types of activities:

,Full -year pilots
i

Shorter term implementation projects
Consultant services6 )_

i

This report is limited to the full-year pilot
activities for the first full operational year,,1968- ,

1969. )

'
Purposes ofithe Pilots

Fiv,e social studies pilot programs were selected
as vehicles to introduce into the schools served by
SPEEDIER the most recent thinking in social studies
curriculum. Emphasis was placed on new organizations
of content, new teaching strategies, and new matirials.
The pro?rams selected contain components that SPEEDIER
pertonnel consider significant improvements over the
social' studies generally taught in the area, but the un-
qualified adoption of any of the programs vpis,not one
of the pilot objectives. The SPEEDIER Project staff
expected the pilot endeavor to affect education in
the four counties in the following ways: ,

1. Improve social Studies instruction as
evaluated by participating teachers,
district administrators, SPEEDIER staff,
and_ outside social studies experts

2. Improve teacher classroom behavior as
evaluated by the teachers, their adminis-
trators, the SPEEDIER staff, and outside
social studies experts
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3. Increase local educator understanding of
the newer content, ideas, and teaching
approacites;contained in the pilot programs

4. Develop teacher skills in the use of new
teachingstrategies

5. Develop educator skills in curriculum
experimentation

Develop, in educato/rs a positive attitude toward
curriculum experimentation and change-

,

Increase educator knowledge about cur*iculum
and curriculum changesO the educators would
be better-prepared to improve the curricula
ofd their Own school systemS j

Modify district procedirres and-poliCies to
enhance-the hand4intand promoting of change.1

General. Assumptions
f/_

(
7 .

Some general assumptions on ithich, the pilots were
based ate -:

v - Y

1. Social studiei/inStruction in the four- I
counties has not kept pace with-the-newest
thinking inmcial studies education

Most:teachersAind-administrators in the area
cannot naiwyptimai use of the most ,recent
thinking without help,from outside their
diiirict

\

)
. I

It isUrriptatticaL for the/ school systems - .

individually Or cOoperatively to-write a new)
socialcstudies prograt-

t 'A series of.theoreticalpresentations _to
teaCherson new social studies topics would
not alone produce-significant-change in the
clastroan

One .or two-day in-service programs woUld-be
similarly 'ineffective

Specific objectives appropriaieAo these eight areas
were deSignated,for\each pilot. . /-



6. Materials that require new approaches to
handling content and new teaching strategies
.n 'social studies are now available for
classroom use

These materials can be used as vehicles for
up-dating social studies curriculum contents,
teaching strategies, and, administrative pro-
cedures

An efficient way to produce change in the
classroom is to provide_the opportunity
for teachers and administrators to-work,
with'new programs and to provide enough
consultant service to make the experience
as profitable and as pleasant as possible

9. Even though pilot programs may be rated very
highly by social studies 'experts and may have_
been' found to be valuable by other school
districts, only local school personnel can
determine if the program in question serves
its own objectives and fits into its own
school setting t

10. By piloting the programs in their own schools,
local teachers and administrators will be
able tb make a valid aisessment of(the pro-'
(grams

1

in terms' of ,their own priorities

11: iThrough the use of pilot programs, school
district policies and perc4ptions will be

) modified gradually and will become more
appropriate for the prototing of needed
change

12. 'Even if a district decides.not to' continue
' to use aparticular pilot( program, the ex-

perierIce,of trying it f9r one ,year will help
improve its existing social studies ,program,
its teacher classroom strategies, and its
district policies concerning curriculum
innovaton

13. -After a period ofLcooperat#e cUrriculum
experimentation with SPODIER, local schoOl
districts `will ,be able to conduct' their own
pilots and to continue curriculum revision;.

k

1



Fllot priaws

T4e five social studies pilot programs used were

EMUS

Grade level for
which materials
were designed

Grade levels,
in pilot

Pent= Social Science Program
illolt, Rinehart and Winston) 9 .. 10' 9 - 1Z

Greater Cleveland Social
Science Program 1 9, f- _ 1 - 8

University of Minnesota Proje'ct
Social Studies Program 1 - 6*

Taba'Sociiil Studies Curriculum 1 - 6** .

Senesh Social Science Prograk
(Science Research Associates--
"Our Working World"). 1 3 1 - 3

The programs were selected for use ai pilots

1 -S

1 Z,S,5,6

because they have been recommended highly by
experts in the field /of social studies education.

because they incorp,orate piinciples and ideas
which SPEEDIER staff members believe represent
the\ futurestrends in social studies edUcation

because they'have a rationaleconsistent with
the p9licies of the local school districts

because thJy are developed to the extent that
teacher work in preparing or searching for
materials is at a minimum

-because 'they_jnvoIve,teaChing strategies different
from those _usually used,in the classrooms of the
aria

be'dause therrequire,changes in teacher classroom
behavior and

becauso they seem to be appropriate vehicles for
producing lagnificent positive change in a variety
of instructional components of the school systems
served by SPEEDIER.

(

* The complete loinn'esota Program includeS grades K-1 but
onlk 1-6 were available whon the pilot began.

** The complete Taba Program includes grades 1-8, but only
1-6 were available when the pilot began.

_
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The Pilot Model

The pilot model that was used contains five phases.

Phase I - Climatizing

The climatizing phase of the pilot involves an
analysis of local school districts by the SPEEDIER.
staff in an effort to determine the types of pilot
programs that would be most" aluable to them at
their present stage of development. Once this is
decided, the SPEEDIER staff attempts to cultivate
within the districts a positive attitude toward
curriculum change and a will to undertake the
piloting of some new social studies program.
Staff hembers meet with social studies teachers
and administrators'in formal and informal settings.
They discuss needs for change, possible directions,
and ways in which SPEEDIER can help.

Phase II - Selection of Program and Establishment
of Pilot

-While the possibility of change is being discusse4
with the local school districts, SPEEDIER staff
memberg review recent information ,concerning new
social studies curriculum development projects.
They select those specific programs that social,
studies experts rate highly,-that seem to fit the
needs of the local schools, and that appear to be
appropriate vehicles, to produce significant change
,in the schools. They describe these programs to
administrators who indicate an interest in pilot
participation. The administrators then decide if
their district will participate, to what degree
they will participate, and which program or programs
they will use.

Phase III - Pilot Operation- -first Year

This phase of the pilot contains three stages:

A. Background preparatidn for the pilot, in-
cluding the establishment of pilot procedures
and schedLling

The introductory workshop, usually of three
to five dayt duration

C. Pilot implementation, including classroom use
of the program and periodic school. year workshops.

When an administrator plans to have his district
participate, an agreement is written between
SPEEDIER and the district, specif)iing the roles
of both putties The district then seiccts



teachers to participate. These teachers attend
training sessions and workshops, some of which
are scheduled prior to the start of the program
(usually in August). Others are held at various
times during the school year. The actual scheduling
of the meetings during the year is based on the
performance and progress of the teachers. Most
workshop sessions are conducted for a full day
of five and one-half -or six hours or for two
sessions of two (and one-half to tiree hours.

As the teachers use the program during the year,
a SPEEDIER implementation staff member visits
their classes,)observes their teaching, and con-
sults with them.

In the implementation part of this phase, four
different points of emphasis are pursued in a
rough sequential pattern.

1. The introduction of pilot materials and the
development of teacher familiarity with them

This usually involves the first six to eight _

weeks of the pilot.

Refinement( of teaching techniques in the use
of the ,materials

The implementation staff member consults with
the teachers on an individual basis. Although
this stage is emphasized primarily during the
third and fourth months of the pilot, there is
an effort to maintain the emphasis throughout
the school year.

3. Dissemination of information about the pilot
program to other teachers within the piloting
district and to other districts who are not
'working with this particular pilot program

4. Critical evaluation of the program and the
determination by the district of plans for
future use

Phase IV - Pilot Operation--Second Year

Districts that decide to expand the program add
more teachers tiihe pilot, usually at additional
grade levels. SPEEDIER continues to work with
the new teachers in arrangements similar to the
first year, and the consultant continues to visit

7
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the classrooms of the new teachers, A variety
of arrangements are made between SPEEDIER and
each district concerning the role SPEEDIER plays
in assisting the teachers who are participating
for their second year. The exact role played
by SPEEDIER is defined in terms of the district's
choices and the degree of progress which the
first-year pilot teachers have made. Usually
the district, its administrators, and the
original pilot teachers assume more responsibility
for the pilot.

Phase V - Institutionalization

Districts-wishing to adopt some part of the
pilot'program-as a component of their social
studies program work with SPEEDIER tb adapt
the material to their own objectives and
priorities. SPEEDIER also assists with the
training of the teachers who did not work in
the pilots to thit poinf.i Gradually the 41s-
`tricts assume the entire responsibility for
the program. SPEEDIER continues to serve as
a consultant' and advisory staff to be called
upon at the discretion of the district.

'All five socialvstudies pilots discussed in this
.report reached Phase III of,the pilot model during
1968-1969. In severa/ districts Phases IV and V have
since begun.

SECONDARY PILOT ACTIVITIES

Penton Program

The Fenton Program was the only program used as
a pilot at the secondary-level in the 1968-1969 school

_year. It was originally developed at the Social Studies
Curriculum Center of Carnegie-Mellon University,
Pittsburgh, Pennsylvania, under a grant from the
Cooperative Research Branch of the United States
Office of Education. The, materials used are those
of the revised version published as the Holt Social
Studies Curriculum by tilt) Holt, Rinehart and Winston
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Company. The total Fenton Program consists of seven
courses designed to be taught in a sequential. manner
in grades 9 through 12. The courses at each grade
level are as follows:

Grade 9
'Comparative Political Systems
Comparative Economic Systems

Grade 10
The Shaping of Western Society
Tradition and Change in Four Societies

Grade 11
American History

Grade 12
_., Introduction to the Behavioral Sciences

Humanities in Three Cities.

The components of the program taught in the \pilot
included only the first four of :the seven courses.
The other materials were not available when the pilot:
began:

A total of fifteen ,teachers in nine school
districts were - involved in the pilot, A breakdown
by district, grade 'evil, and number-of teachers,
and students is reported,On-4able

)

The Fenton Program combines objectives in four
major areas: inquiry skills, knowledge, attitudes,
and values. Heavy emphasis is placed on student use
of inquiry skills, based on a six step process described
by Fenton as "a more of inquiry." The knowle,dge or
information taught in ;the program centers around
"analytical concepts" drawn krom) the social sciences.
The value objectives are pursued through a method,
of teaching that involves the analysis of value
conflicts by students under teacher direction. The
general process for this component of the program is
similar to that developed by Donald W. Oliver and
his co-Workers in the Harvard Social,Studies Project,
Specific content covered is that which fits the inquiry,
conceptual, and value objectives.
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Pilot Preparation

The Fenton pilot effort began in early spring
1968 with Dr. Charlep B. Myers' analysis of the
nature of the new social studies curriculum projects
for secondary schools. Dr. Myers and Dr. Thomas S.
Hamill discussed the latest reports from project
centers throughout the country and decided that the
Fenton Program would be most apprOpriate for SPEEDIER
to offer to its participating districts as material
for initial pilots. Criteria used in_the selection
were: the rationale and assumptions of the project,
the availability of the materials, the assessed stage
of development of the schools in the area, and the
willingness of the teachers in the area to accept
certain new types of materials and teaching ideas.

On May 15, 1968, a conference was held at which
Mitchell P. Lichtenberg of the Social Studies Curriculum
Development Center at Carnegie-Mellon University
explained the, nature of the Fenton Social StudieS
Program to approximately 90 educators from the districts
served by SPEEDIER, Following that meeting, George M.
Baer, Curriculum Specialist, and the only SPEEDIER staff
member who had joined Dr Hamill on a full-time basis
by that time, contacted all educators,who indicated on
the conference evaluation-fOrm that they wanted more
information. Mr. Baer discussed the nature of the
Fenton Program in more detail and described the kinds
ofactivities that would be involved in the pilot.
Eight school districts indicated they were interested
in participating. (A ninth district that began using
the Penton'Program on its own decided to affiliate
with-the SPEEDIER pilot later.)

lb. Baer and the chief school administrators in
the eight districts developed plans for the piliot during
the academid year 1968.4969. The adMinistrators selected_
the teachers and the grade levels that were to be in.,
volved' in the pilot. The bases for their selection
varied. SoMe 'of the teachers chosen had indicated dis-
satisfaction with their current social studies program;
others expressed an interest in working with something-
new,-some specifically mentioning the Fenton Program. -In
a' few situations the choiCe -of participating teachers
was almost an arbitrary selection that.can be described
only as the personal choice of the administrator. After
Mr. Baer and the school administrator agreed on the
process for purchasing materials and other administrative
details, aniagreement specifying responsibilities was
drafted and signed by the school district and SPEEDIER.
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Introductory Workshop

On August 26-29, thirteen, teachers selected to
work with the Fenton pilot attended a four-day workshop.
(Two other teachers were added later.) During these
four days the nature of the SPEEDIER.Project, the

purposes and activities of the pilot, and the nature. -

of the Fenton Social Studies Program were explained.
During the first day, Lewis N. Shaten, social studies
teacher and department chairman at Elkins Park JUnior.
High School, Cheltenham (Pennsylvania) School District,
demonstrated one of the Fenton lessons. Following
the demonstration, the teachers analyzed Mr. Shaten's,
presentation and discusied in detail the techniques
and strategies involved In inquiry teaching as suggested
in the Fenton Program. On the second; day a similar
discussion and analysis was pursued, based on a film
of Dr. Fenton teaching a group of high school students,

On the third day, Dr. Xendrick McCall of the
SPEEDI(ER staff introduced the teachers to a modified
form of the Flanders Interaction Analysis System.
;Ile teachers then worked with the system in analyzing
the video-tape of Mr. Shaten's lesson and the Fenton
film. On the fourth daY, one of the teachers of
the\ -group prepared a lesson and taught it to the

others. The presentation was replayed on video-
Ltape,and analyzed by all of the participantsw

Pilot Implementation -- George M. Baer, Implementation
Director

Introduction pf Matrials

Miany of the teachers began to use the Fenton
materials at the start of the school year as planned.
-A few / had to delay the beginning of the pilot because
the Holt, Rinehart and Winston Company was late in
supplying materials to the districts. All of the
schools did have the pilot under way before the end
of September. Where there was a delay, teachers
taught some of the material, they had used the previous
year or taught about the up-coming presidential election.
A few worked with experimental Unit samples that
were developed a year earlier by Holt.



From the beginning of the classroom work until
November 13, when the first follow-up workshop was
held, the teachers concentrated on becoming familiar
with the program, establishing a pattern in working
with it, and helping students adjust to the new
learning climate.

On Ncivember 13, the teachers met with Mr. Baer,
Dr. Myers, and Dr. McCall. They reported some of the
problems involved in the implementation process, em-
phasizing some administrative and procedural difficulties.
Time, was also devoted to discussions of specific teachers'
experiences and of the modifications they had made in
the teaching strategies outlined in the teaching guide.
They reported on the results of teaching the lessons
as designed and on the modifications they had undertaken.
Concern Was voiced for a closer analysis of the question-
ing technique involved in Fenton's directed discussion.
This topic had been planned for the session but,
because the teachers chose to devote more time to
sharing and analyzing their own teaching experiences,
it'was postponed Until the following meeting.

Refinement of Teaching Techniques

After the November 13 meeting, the teachers con-
centrated on refining their, teaching, skills in directed
discussion, inquiry, and value clarification as called
for in the Fenton Program. Classroom observations by
Mr. Baer provided feedback for teacher self-analySis.

A workshop on February rfocused On the,teaching
techniques of the Fenton Program. The teachers dis-
cussed the weaknesses and strengths of the materials
based on their experiences to that date. They described
classrOom techniques ,they had found valuable, reported
on student reaction to the program, and suggested ways
in which the material could be adapted to meet even-
better the needs of/their particular students. They
analyzed a demonstration film of a_yalue clarification.
lesson taught by 'Fenton and listened to a presentation
on the Bloom taxonomy of cognitive skill objectives.
Each teacher was also given a coRy of Norris, Sanders'
Classroom questions: What Kind? for use in analyzing
ErriinElassroom quesinaiii-rdainique. Mr. Baer
discussed the Sanders book with individual teachers
during his subsequent visits.

11
Norris Sanders, Classroom uestions: Whatlind?
(Harper and Raw:--New York,

13
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Dr. McCall met with each teacher individually
during the meeting to compare the results of the
analysis of the audio-tape recording-of one of his
classes with the Self- erce tion Inventtory administered
at the start of t e pi ots. a teachers drew their
own conclusions from the comparison and matched them
with the strategies suggested by the Fenton Program.

DisSemination

Arrangements for the dissemination of information
for all the pilots began in early February. Pilot
teachers and their principals were asked to select
one day a week when visitors from the other school
districts in the four counties could observe the pilot
classes. This information was sent to all chief
school administrators with an explanation of the pro-
cedure by which visits could be arranged.. Visits
began February 17 and continued until March 8. The
purpose of the visits was to enable .non -pilot educators
to see the programs being taught and toltaIk with the
pilot teachers so they could' determine for themselves
the degree to which they would be-involved in pilots
the following year.

In addition to the in-class observations, pilot
information sessions were scheduled, where pilot
objectiveS'and procedures, and the nature, of each of
the fives pilot programs were explained. Some video-
tapes were also preserved, with the approval of the
teachers , foryiewing,by school -representatives con-
templating adding pilots.

Critical Evaluation

The final phae of the pilot began-in March and
consisted of a critical analysi,s-of the program, its ,

materials, and its 'teaching strategies. The analysis
was calculated to enable distriCts to determine their
future course of action. A workshop was held on May S
concentrating on this, analysis.' Original plans called
for the use of the Curriculum Analysis System developed
by the'Spcial Science Education Consortium; but, because
of the limited amount of time and the limited degree of
sophistication of the,teachers and districts, the plans
cwere modified. Asit result, the analysis involved only
a discussion-type review by the teachers,of the Fenton
Program and of their use of IA: Each teacher decided
if he wanted to Icontinue using it and if he wanted to
recommend its expanded use in his'district.

ti

L.
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Of the fifteen teachers who worked with the Fenton
Program, thirteen planned to continue using it as a
central part of their social studies classes the following
year One of the two teachers who chose to return, to
more traditional social studies ,was teaching Com arative
_Economic S stems to average and below average e event grade
students. e elt that his students were unable to handle
Com arative Economic Systems because of their limited _ea ing a ilITIZTEd-because of their general J.nwillingness
to participate i Z class discUssion. He did plan, however,
to keep the Fenton materials and to use certain sections
as supplements al. a unit basis.

The, second teacher who chose not to work with the
program WAS teaching Comparative Economic S stems and
CoM arative Political-S stems fir ifiarrine. As is
reason or not continuing, he stated that the Fenton
Program' did not Match his teaching style., He indicated
a (desire to keep the Fenton-materialsfor use as supple-
ments to his more traditional social studies. However,
his district chose to give the materials to another
teacher Who had indicated interest in using them in the
1969-1970 school year.

Of the thirteen teachers who had planned to continue
using the .program during the 1969-197q_school year, three
changed teaching positions during the summer. Of the
ten remaining teachers, most added classes to'the program.
All expressed a desire to modify the program by deleting

)

some lessons, changing others, and adding other material
of their own choosing.

Two of they districts Using the material added new
teachers to the pilot. Spring Grove added' three teachers,
one as a replacement for a teacher who left the system
and two who began'Aising the hewer materials for grades
eleven and twelve. Lampeter-Strasburg-added a teacher
for the tenth-grade materials to-tiv,'. two who were using
the ninth-grade courses. Three other districts selected
neW teachers as replacements two replaced teachers w4o
had left the systems and the other replaced,one of the
teachers who chose not tocontinue with' ,the program: In
all three cases, the districts chose to handle the imple-
mentation withbut direct contact with SPEEDIER, but all
three teachers have since asked for and received SPEEDIBit
aid:3

3. Because of the nationwide cut in ESEA Title III funds
for the 1969-1970 school year, SPEEDIER'began charging
each 'district Wiper teacher for pilot participation.
The charge represents about once- fourth of SPEEDIER's
cost f pilot operation. The charge was a factor in
the districts''decisions. All of the districts have
since reversed their decisions, and their new teachers
are beginning to work in the pilot for 1969-1970.

(
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ELEMENTARY PILOT ACTIVITIES

Elementary programs developed by four separate social
studies curriculum projects were used in eighteen school
districts by fifty-seven participating teachers. Grades
one through eight were included. ,A breakdown by dis-
trict,- grade level, number of teachers, and number of
students is reported on Table II.

The programs used were

1. the Taba. Social Studies curriculum'

2. the university-of/MinneOta Project Social
Studies Program

the Greater-Cleveland Social Science ,

Program

4. the Senesh Social Science-Program-published
by SRA.

}

A fifth,prograMentitl,e4 Man, A Course
developed by the Education" Development einter, was also
selected but had to be dropped for 1968-19'69'because
the materials- were net available for piloting since
SPEEDIER became operative after-the in- service _training
workshops had been scheduled by EDC. cAt-that-timer
EDC'did not permit inservice training,byanyone
othezthin a perSon:whO:had been trained by, their own
staff and through their own'program.',

Tabu:- Program

ThekTaba Social StudiesCurricul6m W4s
develop0 under the direction of Dr. Hilda Taba -in con-
junction-with the Contra Costa-CoUnty (Califo*nia),
schools. Later, Dr.,Taba received a grant,from the
Cooperative Research Branek'of the United States_ Office
of Education to continue and expand the development of
the mtrriculum.- The funded projett,was entitled
"Development of a CoMp-rehensive Curridulua,Model for
Social Studies, Grades 1 through Inclusive of'Pro-
cedures for Implementation and Dissemination." After'
Dr. Taba's death, the projeFt was 'continued by Norman,
E. Walleif, Mary C. Durkin, and,Jack R. Fraenkel.

The curriculum ihcludesmaterials for grades one
through eight -and is designed to enable students to
acquire thinking skills, key,t6ncepts andk major general-
izations, selected attitudes, and academia and snciai
skills. Heavy emphasis is placed on thinking skills',



TABLE II

Districts Involved in Elementary Pilots

Grade Number of Number of
District Level Teachers Pupils

TARA

Annville-Cleona

Donegal

6

1
5

Ephrata 1 1

Hempfield 3 2

Lampeter-Strasburg 1 2
2 2

5 2

Lancaster City ,3 2

Spring Grove Area

MIFNESOTA

6

17

57

22
54

24

56

49
52
50

42

31

437

Annville-Cleona S 2 54

Cocalicc 1 1 _ 5
2 1 29
3 1 21
4 1 33

'Derry Township 1 2 42
,,-

Donegal 1 2 63

Palihyra 3 2 54
4 2 58

Spring Grove Area 5 1 29

15 408

17
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TABLE II (continued)

Grade Number of Number of
District Level Teachers Pupils

GREATER CLEVELAND

Derry Township 1 2 43

Eastern Lebanon County 2 2 _60
4 2 46
8 1 88

Northeastern 5 2, 63
6 2 1 67
7 1 104

Solanco _ 5 3 77

Spring Grove Area 4 1 25

46 .,0 ,,
.,/

/ _,

SENESH-
(

. Central' 'Dauphin 1 1 28
2' 1 30
3 1 \J29

Hempfield 2 1 31

Lancaster Township 2 1 20

Spring Grove Area 1 1 28

Suiquehanna Township 2 3 . 68

9 234

TOTAL OF ALL ELEMENTARY PILOTS / 57 1652
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which are separated in.to four thinking tasks: concept
formation, interpretation of data, application of
generalizations, and interpretation of feelings and
attitudes. The program incorporates concepts and
generalizations from the social sciences in an inte-
grated fashion. Selected concepts provide continuity
by serving as strands through all eight years of the
program and major generalizations provide the organizing
themes for each unit.

The curriculum requires a concentrated in-service
program, the model for which was developed by the Taba
Curriculum Center and the Institute for Staff Develop -
men t. A greatly modified and shortened form of that
model was used in the pilot.

The topics covered at each grade level of the
program are as follows:

Crade 1: The Family
Grade 2: The Community
Grade 3: A Study of Comparative Communities
Grade 4: California - Yesterday and Today
Grade 5: A History of the United States and

Its Relationships with Canada
Grade 6: Selected Ways of Life in Latin America
Grade 7: Key Elements in the Growth and Develop-

ment of Western Civilization
Grade 8: The Growth of the American Nation

During 1968-1969, SPEEDIER worked with grades 1, 2, 3,
5, and 6.

Materials used in the pilot include teaching
guides and a Teacher's Handbook for Elementary Social
Studies Taba, some
60 theory behind the program. Because the in-service
training was condensed from the model developed by the
Institute for Staff Development, manuals for teacher
use on each of the four thinking tasks were not used.
The teaching guides call for the use of a variety of
reading and aUdio-visual materials for students. These
were ordered by SPEEDIER and provided to the partici-
pating teachers. In most cases, two pilot teachers
shared' one set of materials. There is no common text.

4 Hilda Taba, Teacher's Handbook for Blementar Social
Studies (Addison-7775. moo, a ornii7770)
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Minnesota Program

The University of Minnesota Project Social Studies
Program was developed by Dr. Edith West under a grant
from the Cooperative Research Branch of the United
States Office of EducatiOn. The project was entitled
"Preparation and Evaluation of Curriculum Guides and
Sample Pupil Materials for Social-studies in Grades
K-14." However, materials were only developed for _

grades K -12.

The program centers on culture and is a sequential
interdisciplinary social studies program developed
around key_concepts, generalizations, skills, and at-
titudinal behaviors. Unit by unit and grade by grade
continuity is stressed. The content taughtat each
grade level is as follows:

Grade 1: Families Around the World
Grade 2: Families Around the World
Grade 3: Communities Around the World
Grade 4: Communities Around the World
Grade 5: Regional Studies
Grade 6: The Formation of American Society
Grade 7: Man and Society
Grade 8: Our Political System
Grade 9: ,Our Economic System and Socio-Economic

Problems
Grade 10: American History--Development of American

.

Civilization
Grade 11: Area Studies
Grade 12: Value Conflicts and Policy Decisions

SPEEDIER pilots for 1968-1969 used the materials for
grades one through five.

Matftials for the Ninnesota Ptogram include teacher
resource, Units plus a few mimeographed student mate-rials.
The-major portion of the student materials used in the
program are a variety of reading and audio-visual'com-
ponents liited in the teaching guides. SPEEDIER provl.led
the resource units to the teachers, who then selected
the activities that.they felt were most appropriate for
their, own,class. The Project also supplied sets of
student materialS to the piloting teacheri, who in most
cases shared them with one other person working at the
same grade level in the same building. Valuable assist-
ance in selecting an0 sec-tiring needed student materials
was provided by Charles L. Mitsakos, Social Studies
Curriculum Coordinator, Chelmsford, Massachusetts.



Greater Cleveland Program

The Greater Cleveland Social Science Program was
developed.by the Educational Research Council of Greater
Cleveland, now the Educational Research Council of
America. The Council began operation in 1959 with the
purpose of improving elementary and secondary school
curricula in northeast Ohio. It began work on social
studies in 1961 To date, it his produced revised
social studies curriculum riaterials for grades one
through. nine, The program involves teaching concepts
rather than facts, integrated learning of concepts
selected from the different social science disciplines,
and cumulative learning by which instruction at each
grade,level is built carefully upon that of the pre-
ceding grades.

The material's include teaching guides and student
/textbooks for each unit. There are more than sixty,
different student texts for grades K through 9.

The instruction topics for each grade level are
as follows:'

Kindergar

Grade 1:

Grade 2:
Grade 3:

Grade'4:

Grade 5:

Grade6:

Grade. 7:

Grade_ 8:

Grade 9:

ten: Learning About the World;
Children in Other Lands

Our Country; Explorers and
Discoverers
Communities at Home and Abroad
The Making of Anglo-America;
The Metropolitan Community
The Story of Agriculture;
The Story of Industry; India.
The Human AdVenture, Parts I, II,
III, and IV; The Middle East
Fhe Human Adventure, Parts V, VI,
VII, and VIII; Latin America
The Challenges of Our Time, Parts
I, II, III, and Iv, Principles of
Geography; Africa
Six Generations of Americans;
North America and the Caribbean.
The Price of Freedom; Western and
Eastern Europe

\
iIn 1968-1969, SEEDIER piloted the program in grades

ai

one through eight.,

21
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Senesh Program

The Senesh Program was developed originally as part
of the Elkhart, Indiana Experiment in Economic Education
under the, directorship of Dr, Lawrence Senesh. It is
based on the principle that social studies facts can be
understandable if fundamental problems or principles
that underly these facts can be taught to the students.
The program itself emphasizes "why" questions that
students raise concerning the social studies material
they study; It is heavily based on principles of
economics although other social science dis,ciplines
are included.

Dr. Senesh is planning the program for grades one
through six, but only materials for grades 1, 2, and
3 have been completed. These are published by Science
Research Associates. The topics taught in each grade
are:

Grade 1:, Families at Work
Grade 2:' Neighbors at Work
Grade 3: Cities at Work

The materials used for the program include a student
text, an activity book for students, and a teacher's
resource guide. A set of records_is also available
for grades 1 and 2. SPEEDIER piloted the material
at all three primary grades.

Pilot Preparation

During the summer of 1968, members of the SPEEDIER
staff reviewed reports of different curriculum develop-
ment piojects in social studies in an effort to identify
the programs which would be most valuable and most
appropriate for use by the elementary schools in our
area. Dr. Charles B. Myers, Dr. Thomas S. Hamill,
Geroge M. Baer, and William R. Thomas p4rticipate4
in the ,endeavor with the assistance of Research
Librarian, Caroline Sixsmith. Some of the criteria
used to 'determine which project materials would be
selected for use were the rationale and assumptions
of the project, the availability of the materials,
the assessed stage of development of the schools in,
the area, and the willingness on the part of the
teachers of the area to accept certain new types of
materials and teaching ideas.
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As soon as the five social studies programs were
identified, a short description, of them was sent to
all chief school administrators )f the SPEEDIER area.
The administrators who were interested in more in-
formation on any one or all of the programs were asked
to respond on an enclosed postcard. Where there was
a positive response, a member of the SPEEDIER staff
visited the school administrator, and in most cases
some of his staff, and described the programs in as
much detail as possible. Descriptive printed material
was also given to the people at that time

After the administrators analyzed the information,
they were asked to make a choice of pilot'or pilots
they would like to_pursue. SPEEDIER suggested that
at least two teachers .using the same materials at the
same grade level in the same school be selected so
they would be able to communicate with and assist each
other. It was also hoped that there would be enough
teachers involved to assess the pTograms adequately,
but not sb many that the district would be committed
to a program before its own people had an opportunity
for a thorough analysis. SPEEDIER did not want the
school districts to be bound to a particular set of
materials until the distriCt staffs were able to conclude
what the' materials could and could not do-.

August 22, 1968, was set as the deadline by which
all chief school administrators were to have decided
their course of action, but many administrators were
not able to make a decision by that time, causing a
delay in the original plan. It was about September 10,
before most districts had made a choice.

Eventually eighteen districts did choose to pilot,
one or more of the elementary programs. As soon as this
decision was made, SPEEDIER staff members wrote agree-
ments with the individual, districts to define the exact
commitments SPEEDIER and the districts were making for
the,academic year.



Introductory ligh1112.

A three-day workshop for all pilot teachers was
conducted Sentember 19-21. For the first day, all area
elementary school principals, district superintendents,
curriculum personnel, and additional respresentatives
selected by superintendents were invited. About ISO
people attended. The session consisted of general
presentations on the new social studies, including
trends, unique ideas, and possible directions for the
school districts represented. Principal speakers were,
Raymond English, Program Director, Greater Cleveland
Social Science Program; and Dr. Charles B. Myers.
During the afternoon, separate half-hour presentations
on each of the four pilot programs were given by
SPEEDIER staff members. Approximately thirty-five
persons attended each on a sequential basis so that
everyone had an opportunity to attend all four sessions
and to ask questions concerning each program.

The meetings on the following two days were
designed .as training sessions and were restricted
to the fifty-seven teachers who were to be involved
in the pilots. The sessions were conducted jointly
by SPEEDIER staff members and outside consultants

-'who had been working with the various programs.
For the Greater Cleveland Program, Miss Delores Beck
from the Educational Research Council of Greater
Cleveland worked with William R. Thomas. For the
Minnesota Program, Charles L. Mitsakos, Social Studies
Curriculum Coordinator for Chelmsford, Massachusetts,
worked with Dr. Charles' B. Myers. For the Taba Program,
Basil Kakavas, coordinator of the implementation pro-
gram for the Taba curriculum in Park Forest, Illinois,
worked with George M. Baer and Dr. Kendrick M. McCall.
For the Senesh Program, Donald Markle, the SRA area
representative, and Mrs. Patricia Saxton, a teacher
from the neighboring srlioOl district of East Pennsboro,
worked with Robert Eshelman. During the two days*, aYl
four programs were explained in detail and demonstrated.
Much time was devoted to actual practice with the
materials,by the teachers.



Pilot Implsentation

Introduction of Materials

The introduction of materials for all four ele-
mentary pilots followed the same general pattern, but
the nature of the programs and the availability of
materials at the start c,f the year did dictate some
variations in the-procedure used for each pilot. In
general, the materials were ordered by SPEEDIER, or-
ganized by SPEEDIER if necessary, and given to the
teachers. After the teachers began working with the
materials/in the classroom, they met individually with-
the Implementation Director assigned by SPEEDIER to
their program. For six weeks to two months after the
teachers began Using the program in the classroom, the
consultant concentrated on helping the become familiar
with the program and its materials In most, cases this
involved claSsrOom visitations by the consultant. In a
few cases, grade-level meetings were also scheduled.
Variations in handling this first part of the pilot im-
plementation for eachf the four programs are described
below.

Taba -- George M. Baer, Implementation Director

The implementation of the Taba-Program was delayed
until late October because many companion materials
ordered individually by SPEEDIER did not arrive until,
that time. However, since,the main emphasis of the Taba
Program is on teaching strategies,Amany teachers did
praCtice the strategies they learned in the initial work-
shop almost immediately, usilig them with their traditional
content. When the materials arrived, they were organized
and labeled by SPEEDIER and turned over to the teachers
at aAinner meeting scheduled during the last week in
October. At that meeting, the list of materials in the
teaching guides were marked as "available" and "not
available" for Use at that time. The teachers put the
materials to use within the next few days, aa Mr. Baer,
consulted with them Individually\during the succeeding
weeks.

The materials problem was caused by a combination
of situations. The Taba curriculum employs a large
variety of materials which have to be ordered from many
different publishers, labeled, and packaged for teacher
use. Orders far these materialS were placed very late
because decisi,ons td pilot elementary programs were not
made by' most districts until late, August and early Sep-
tember. A number of the items suggested in the teacher
guides were no longer in print or readilyf available.
Because of the delay, a new procedure far handling
materials orders was developed for 1969 -1970, and a
longer lead time for ordering was planned.

25
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Minnesota -- William R. Thomas, Implementation
Director

The pilot of the University of Minnesota Project
Social Studies Program was also delayed until late
October because of the need for companion materials.
The problems and the steps followed in handling them
were identical to those described for the Taba Program.
Because the Minnesota guides emphasize the reorganiza-
tion of content according to concepts and generalizations,
however, teachers were less able than those in the Taba
Program to begin some classroom innovation without the
new material. Most teachers did begin with the pilot
soon after receiving the materials during the last week
in October. Mr. Thomas consulted individually with the
teachers during the succeeding weeks.

Greater Cleveland -- William R. Thomas, Implementation
Director

Immediately, following the introductory workshop,
the Gfeater Cleveland teachers began using the new
materials in their classrooms. Mr. Thomas worked with
the teachers individually and in small groups on a con-
sulting basis. Although the program required changei
in\ content and teaching strategies, most teachers
adjusted quickly. The rather complete teacher's guide,
the fact that the program is content oriented, and the
fact that each student had a text helped make the
transition easier than was the case for the Taba and

-Minnesota Programs.

Senes'h -- Robert Eshelman and Charles Hostetler,
Implementation Directors

Ail Senesh materials were on hand at the ,time of
the introductory work,shcp,'and teachers were able to
begin immediately. Mr. Eshelman served as consultant
to the teachers, meeting with them in their schools.
Several teachers proceeded with little difficulty.
Three teachers, however, who were assigned the program
without their consent and who attended the Saturday
workshop without compensation, avoided using the pro-
gram on a consistent basis for most of the first month
of the pilot. After Several meetings with Mr. Eshelman,
they agreed to participate more actively.



Refinement of Teaching Strategies

27

The refinement of teaching strategies for all
four elementary pilots began approximately six weeks
after the materials were introduced into the classroom.
For Greater Cleveland and Senesh this occurred in late
October and early November. For the Taba and Minnesota
pilots it occurred in early December. A description
of the activities involved in the refinement stage fOr
each of the pilots appears below.

Taba

Because t1e Taba Program involves unique teaching
strategies, this portion of the pilot was emphasized'
more than in-the other programs. Although only five
workshop days were originally planned, four more full-
day sessions were added. Eight of the sessions were
conducted by Taba specialists, At each, specific
teaching strategies were explaine4, analyzed, and dis-
cussed. Meetings were held on December 2 and 3 uuder
the direction of Dr. Jack Frankel, Associate Director
of the Taba Curriculum DevelOpment Projectiand on
February 17 and 18, and March 20 and '21 by Basil Kakavas-,
the director of thesintroductory Thin workshop in October;
At,the last two sessions demonstration lessons, using
first and fifth, grade students; were presented airicV
analyzed.

Mr. Baer observed the Taba classes frequently.
His observations plus 'selective classroom use of audio
and video tailings supplied the teachers withleedback
information for their own .self-analysis.

Minnesota

The emihasii on refining teaching strategies began
with separate meetings held, on December 41 and 12 for,
teachers of, grades 2, and 3 ;'' and for. grades 4.and 5
respectively. Discussions centered on teacher experinces
with the program to that timt, the state of the materials
supply, and the procedure to, be followed for remaining,
materials or4els. Many items to be used in units,foi%)
the rest of the year were.giVen to the teachers itemized
in the teaching guides, and labeled for easy teacher use.:

1 ,
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Soon after the meeting; all the teachers began,the
second unit for the year, and Mr. Thomas met with them
individually and in grade-level groups to discuss their
plans. In these meetings, he emphasized refined use of
teaching strategies called for in the.guides. The nature
of instructional objectives and their use in the teaching
of concepts, generalizations, skills, and attitudes was
discussed; and the flexible use of the resource guides
was, explained. Observations by Mr. Thomas and selected
classroom use of audio and video tapings provided feedback
for teacher self - analysis,

Greater Cleveland

As soon as individual teachers began to_feel
comfortable with the Greater Cleveland Program, emphasis
was placed on the refinement of the teaching strategies
that could be used with the program. Clastroom
servation by Mr. Thomas plus selected audio and video
t9ing of classes provided feedback for teacher self-
analysiS4, _A. workshop on February 7; 1969, under the
direction, of James Langerof the Greater Cleveland,
Social $cience staff, focused on the goals, rationale,
and conceptual organization of the Greater Cleveland
Program. The teachers also_cliscuSte4 their experiences
with the program to that date and analyzed the materials
they would use during the'second,half of, the. year.

Senesh

As soon as the individual teachers adjusted to
/using the new materials, emphasis was placed on the
refinement of teaching strategies sugiested in the
Senesh guide. Mr. Ethelman't class observations pro-

, vided feedback ..for teacher self-analysis. Because a
few teachers seemed quite apprehensive about the
presence of a classroom observer and because of the
_;original reluctance of some of them to US6 the materials
consistently, Mr. Eshelman was very cautious in his
suggestions. As a result, several teachers made less
progress in using new teaching strategies than had
been.hoped. Since other Senesh teachers showed.
significant progress in the,same period of time',
hbwever, the slow development by these teachers should
not be attributed to the Senesh Program or materials.

c
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A workshop on February 13, led by Mr. Eshelman
and Dr. Myers, included a discussion of the experience
the teachers had to that point, an analysis of the
materials and teaching strategies of the program, and
a presentation on the nature of instructional objectives
and their use in teaching the Senesh Program. Dr.
McCall also discussed with each teacher' the results
of the analysis of the audio tape of her class.

DiSsemination

dissemination actiiities for tho elementary
pilots were the same as those for the Fenton pilot.
They are described 1.21 the Fenton section of this
report.

Critical Evaluation

The final point of emphasis for each-pilot con-
sisted of a critical- analysis of the' programs, teaching
strategies, and materials. In each case, this began
in March. Its purpose was to enable districts to
determine their course of action for the next year.
Unlike in the Fenton pilot, no workshops devoted to
this task were-scheduled. The assessment consisted of
discussions between the pilot teachers and the SPEEDIER
implementation staff member assigned to the program.
No specific analysis-instrument was used. The possible
use of the Curriculum Analysis System developed by the
Social Science Education, Consortium was considered,. bli't
the SPEEDIER staff felt the degree of teacher sophi's-
tication and the amount of time available forreetings
made its use undesirable at that time.

'

Taba

, The critical analysis of the teaching strategies
and materials, of the Taba Program began in March awl
overlapped the final sessions devoted to teacher training
in Taba classroom strategies. Because the meetings were
on teaching strategies rather than prpgram evaluation,
Mr. Baer met with the teachers individually and in small
groups to make the assessment;. All the teachers said
they were pleased with the program even though it re-
qu#ed time for diem to adjust to the new teaching
strategies, ,to the lack of a student text, and to the
wide variety of companion materials. They indicated
that the specific and rather rigid teacher's -guide
provided a means of security during the adjustment
period.
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All seventeen teachers who used the Taba strategies
and materials during the year planned to continue with
them in 1969-1970 and recommended that more teachers
in their districts be added. (One teacher of the original
eighteen had dropped out of the pilot because of illness
before work in the classroom began.) However, four of
the seventeen did not continue to teach in their systems
the following year.-

Five of the seven districts added more teachers.
Tempfield expanded the pilot to include all eighteen
teachers of one building; Annville-Cleona added eight
,teachers; Ephrata added six; Lampeter-Strasburg added
four (two were replacements for people who left the

. system); and Spring Grove added a second teacher.
The districts that did not ,expand cited, financial
problems and other internal difficUlties unrelated to
the pilot as' reasons for not expanding at that time.
In all districts, the teachers who started in the
pilot continued.

In addition, Penn Manor School District, which
did notlave teachers in the pilot in 1968-1969, began
a pilot for-1969-1970 that involved all twelve teachers
of one building. Two other districts outside the
SPEEDIER four-county area sent visitorsJto the pilot
schools and signed special agreemeltts for full-school
pilots for,1969-1970. Wilkes-Barre Schools inciddect
eighteen teachers and Tarrytown, New York included
thirteen teachers. ,The entire cost of these two pilots
was borne by the districts.

Minnesota
, , )

The Minnesota teachers met' with Mr: Thomas in-.
dividually and in grade-level groups to assess the
program,. He felt that a full-day meeting originally
planned-Ifor this purpose was unnecessary.

-In general, the teachers felt the program was an
improvement over their traditional social studies.
However", they did point out that the very flexible
teacher's resource guide, the lack of a, common student
text, and_the large variety of companion materials --

required a-period of adjustment. They also pointed
out, and the SPEEDIER staff agreed, that the amount
of in-service training on the 'newer teaching ,strategies
employed by the program should have been greater.

J



Although the teaching strategies required by the
Minnesota Program are, in general, less demanding
than those of the Taba Program, several in-service
sessions devoted directly to newer teaching strategies
would have, been valuable. The Minnesota teacher's
guides do not describe teaching strategies thoroughly
enough for the teachers to follow without additional
direction.

Thirteen of the fifteen Minnesota pilot teachers
chose to continue using the program. The two who did
not continue teach in Derry Township where the Greater
Cleveland Program was selected for all classes on their
grade level. Two districts added more teachers to the
pilot for 1969-1970. Cocalico School District:has
adopted ,the program for all 32 primary c' asset' in the
system (including kindergarten) and plans to add all
intermediate grades in 1970-1971. Annyille-Cleona
School,District addedithree more teachers at grade
five.

Greater Cleveland

Mr. Thomas met with 'Greater Cleveland teachers
individtmily and in small groups to help them assess
the value of the program. He chose not to use a full-
day workshop session that had been written into the
agre'ements with the districts.

All Greater Cleveland teachers chose to continue
usfIng the program for i969-1970, and three of the five
districts expanded the pilot considerably. Eastern

. Lebanon County. School District extended it to include
all primary grades in their system plus all fourth,'
fifth, and sixth-grade classes in one of their six
elementary schools. -Northeastern School District added
teachers various levels and developed a direct re-
iationship with the Educational Research Council for
ln-iservice work for 1969-1970. Derry Township Schools
included all first and second grade teachers in their
expansion.

-'In the other two districts the_deCision not to
expand was not based on a negative reaction to the
program. Solanco had adopted Greater Cleveland earlier
and their participating teachers were new to the district
and to the program in 1968-1969. For 1969-1970 they
planned to handle additional in-service training on
their own. Spring Grove had only one teacher in the
program and chose to continue it at the same leyel for
-another year for a more thorough analysis.

31
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Senesh

_ The final phase-of the Senesh pilot was under the
direction of Charles Hostetler, who replaced Mr. Eshelman
as Senesh pilot implementation Director on March 1.
He worked with the Senesh teachers individually and in
smell groups to assess the value of the program. One
meeting of all the teachers was held, but only part of
it was, devoted to analyzing the program.

Four of the nine teachers who used the program
-continued with it. for the 1969 -(1970 -year. Three chose
not to continue using:it, one stopped teaching, and
-one taught in a- school that selected the Taba Program
for school-wide use. One district added new pilot
teachers and a second planned to do so but budget tuts
postponed the expansion for 19641970.

In the district where the thee teachers chose
not_ to continue, other teachers were given the materials
0 use in 1969-1970. In _the opinion of the SPEEDIER, _

staff;the Senesh Program itself was not respoAsible for
the discontinued use. Problems within the system, _.such
as Itachers remuneration for Saturday:meetings, person-
ality clashes, and,teacher*kieties about classroom
obsOrvers-Were responsible for a negative attitude
taward_the pilot almoOt from the start.

ASSESSMENT ACTIVITIES

The purposes of the social studies pilots as
listed on pages two and three of this report-
into three categories:

1. The improvement of social studies instruction-

2. The change of teacher behavior in the class-
room and in \ the role of curriculum innovator .

The Change of ''district procedure'andpolicy
toward curriculum change.,



In order to help determine the success of the pilots
in these areas, limited assessment procedures were
used. Since the primary objective of the pilots was
to introduce as many educators as possible to new
social studies curriculum ideas and to a process of
curriculum change, decisions were often made to add
teachers and modify the research design if such modi-
fications would expand the impact of the pilots in
the schools of the area. In some cases these modifi-
cations clouded the assessment results.

To a great extent, determination of the impact
of the pilots, was based on the subjective assessment
by district personnel and the SPEEDIER staff of changes
that the pilots produced in the areas described by the
eight pilot objectives. IA addition, several more
objective instruments were used to help determine the
impact of both the pilot programs and the pilot pro-
cedu4.1 on student and teacher classroom performance.
The use of these instruments for each pilot is described
below.

Because SPEEDIER became operational during the summer
of 1968 and the initial workshops were held before school
started ip September or at the very start of school, no
pre-tests were given before the first workshops.

Student Assessment Procedures

Student assessment procedures followed a 'standard
pre-test, post-test design. The same tests were giVen
pre and post to the experimental group as well as to .a

selected control group. Score changes between the pre,
test,and post-test for the experimental students were
compared with score changes for the controls. The
analysis followed appropriate statistical procedures
using the change scores as the criteria for measurement.

Because the initial workshops fol.- teachers in the
pilots were held before ow at the' start of the new school
year, the pre-tests were given after the workshops were
held, Because the tests had to be given to students
from a variety of _schools, the actual date of the pre-
test varied from group to group and in some caseS occurred
three or four weeks after the pilot program Was begun in
the classroom.

ti
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The actual selection of testing instruments raised
two problems. Since the objectives of the experimental
programs were different from those of the more tradi-
tional social studies courses, it was difficult to select
instruments that would favor neither the experimental
group nor the controls. Traditionally-designed instru-
mentG would favor the traditional_programs, and instru-
ments designed specifically to fit the pilot programs
would favor the experimentals. At the same time, the
more traditional type test would be more valuable in
assessing the comparison between experimentals and
controls in terms of the content and skills traditionally
expected 'of a social studies program, 'but it would
be less-valuable-in assessing the degree to which each'

. one of the pilot programs met the specific objectives
stated-in its rationale.

After considerinvthe Situation, the SPEEDIER staff_
decided to use traditional assessment instruments that
purported to assess student abilities in the general
areas identified in the, stated objectives of the pilot
programs It was recognized that such a choici Might
give a slight advantage to; the controls, and itwotild
not evAluati the experimental programs in terms of:their,

, own objectives.
_

,/
-Teacher Assessment Procedures

,

They
teachers nvolved

Thq were asked "to respond
tortes at, the start of the
workshop), and 'near the end

\

in the pilots were .monitored.
)to questions on three inven-
pilots (but after the first
of the pilots-i

- ,

. Thi Survey of InterersonalValues published
by Science Fe-Search Associaag7-771-e- and
post-test scores were compared to determine
if any change oCcurred:

L.,

The Rokeach Dog
.

matism Scale (401-item form) ,

whicrlaWrts to measiiiThe degree of open-,
mindedness of an' individual's "belief system.
Change scores were examined.

The stitlEssaIllskinua i'(14-tem-form)

This anstrument is quantitative and asks'the
teacher to personally assess the amount of,
time he thinks' he spends' during'- a class
period in various types of oral interaction.
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Each teacher was asked to audio tape two hours
of his lessons. The tapes were analyzed by a trained
coder, who categorized the verbal interaction, using
categories similar to those of the Flanders Interaction
Analysis System. The categories were the same as those
the teachers were asked about on the Self- perception,
Inventory.. Taping was done both pre and post. Changes
were noted and analyzed for any significant differences
between experimental and control groups. Comparisons
were made between the awareness of the teachers concerning
their observed verbal interaction patterns, both pre and
post. The audio taping was used as a means of assessing
change of teacher classroom behavior but not as a tool
to facilitate the change of teacher behavior or the re-
finement of teaching techniques.

Assessment Procedures for Fenton Pilot

The schools and teachers involved in the Fenton
pilot were purposely selected by administrators who
were interested in making modifications in social studies.
Neither district participation nor teacher selection
within the-districts occurred randomly. When the ad-
ministrators elected to participate in the pilot, they
selected teachers who had previously expressed interest
in trying_ something new or who were recognized as leaders
or innovators. In most cases the participating students
were those already assigned to the teachers selected.
There was a conscious effort to limit participatiork to
average and above average students, although one group
of students was classified as- average-to-below-average.

The control groups were obtained by matching ex-
perimental schools with schools from similar areas.
Since there was a conscious-effort to expand the pilot
within each pilot, school, controls within those buildings'
had to be avoided. Some of the factors utilized for
matching schools were the type-of community and the size
of the stulent population of the school. Members of
the SPEEDIER staff w' llad,extensive-knoWledge of the
four-county area he with the identification. When
the schools were id44tified, classes and teachers were
selected so that course content, grade level, and type
of ability groupings were similar to that of the Fenton
experimental group. For example, the grade ten experi-,
mental groups were matched with control groups in World'
Cultures courses. The students in Lymplatim Political
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Systems, were matched with students in either Problems of
Vemocracy courses or similar courses dealing 'with
American government. Com arative Economic atue.r.as students
were matched with those to king courses Efihasizing eco-
nomics. In two cases the control students were on a
different grade level than the experimental students.
The -control groups are described on Table III.

Since the Fenton Program haS four types of objec-
tives -- inquiry skills, knowledge, attitudes, and values
-- four tests that purport to assess or measure these
areas were used in a pre-post design. The Se uential
Test ofEducational Prc...211.ess (STEP), publish y u-
airoal-reiffErgErvica, was used to assess change in
social studies inquiry. skills. The Watson-Glaser
Critical Thinkin Appraisal, pubrighgrEFREFEWFt,
Brace and or , was usea to measure change in student
critical thinking ability. The Survey of Interpersonal
Values, published by Science Research Associates, as
UFEUfi; assess caange in values. All three tests were
given to all o± the students in both the experimental
and control groups.

Tests used to assess change in knowledge for the
students in specific Fenton courses and in the controls
were as follows: for Comparative Economic §ystems,
the Science .Research Associates test afilled Test
of Economic Understandin ; for Com arative Pont cal
gstems, tfte Science esearch Assoc aTUrrariETITed-
Fiinci les of Democrac Test; fbi Sha in of Western

ition and Change inFour ocierfes,
ucatiohlrTigTargervice test entitled"`"

HistAry --rt of the 'Cooperative Social Studies-r-, a * pay

Test.

Assessment Results for Fenton Pilot

Student Results

The changes ,in student pre-test, post-test scores
are listed on Table IV. A summary of ,the statistically;
significant compariso4s of changes between Fenton students
and controls at each grade level shows' seven instances
of greater positive change for Fenton students and two
instances of greater positive change for the controls.
Both instances of greater change for the controls occurred
in the ninth grade._ On one item, the "Conformity" section
of the Sum. of Interpersonal ygycs, the Fenton students
showed'a greater negative cHiiiki:---Fich a change is con-
sistent with the stated objectives Of the Fenton Program.
The changes at each grade level are outlined below.
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TABLE III

Fenton Controls

Number of Number of
School Grade Teachers Students

Controls for Ninth-Grade Fenton

'"stems tourses

Annville-Cleona High School 9 2 39

Dallastown High School 9 1 11

Controls for Tenth-Grade Fenton
SUAgiii4PMEgha in of-147sTirn

(

gaia--"and Tra ition air& Crarise
in our ToZeties Courses*

/

Dallastown pigh School 10 1 9

Manheim. Cential High School 10 1 21

Annville-Cleona High School 11 1, 10

Manheim Central High _School 11 1 18

/ /

ContrOls for Eleventh and Twelfth-
Mar Tinton tiagiits TTFErrairomic
airrEaluil Lam ourseP7
Columbia High School 12 1 6

South Eastern York High ,,School L2 1 7

Northern York 113:gh School 12 1 7

Lancaster Catholic -High Sdhool 12 1 7

Cedar Crest High Schbol' 12Z 1
, 6

Conestoga Valley High School 12
- 1 7

Dover Area High School-, l'2 1 7

* some cases different, grade leveis had to be compared when
comparable course content at.grade,desired was not available.
Appropriate.grado-level tables were used in all cases.



TABLE IV

Comparison of Change Scores on Instruments
Used to Assess Fenton Social Studies Pilot Program

Instrument

MADE NINE

Fenton Control Comparison and
Change, Change LeveloLnulgismia

STEP +
Critical Thinking
Economic 'Understanding +
Principles of Democracy +

Survey of Interpersonal Values
Conformity
Benevolence
Sitpliortive- +

Ladership, +

Independence +

Recognitionf +
, \

4/1

NO

GRADE TEN

STEP
Critical Thinking

/ World History.
Survey of Interersonal Values

Conformity
Benevolence
Supportive
Leadership
Independence
lecognition

GRADES, ELEVEN

STEP
,.Critical,Thinking
Economic Understanding
Principles' 'of Democracy
Sur*, I4erpersonal Values
Conformity 0

Benevolence
Supportive
)Leadership
Independence
J.Recognition

alb

vow

.1-

ID

+5
+'

01.

Fenton over Control .01
Control over Fenton Al
Fentoz over Control .01
Control over Fenton n.s.*

Fenton over ,Control ,01**
Control over Fenton Al
Fenton over Control .01
Fenton over Control n.s.
Fenton over-Control n.s.
Fenton. over Control

'

Fenton over Control n.s.
Fenton over Control n.s,
Fenton over Contro37

Fenton over Control n.s.
Control over Fenton n;s.

Fenton over Control n.s.
mienton over C)ontror n.s.
ControleriFehton
Control over Fenton n.s.

Fenton over Control .05-
Fenton over Control n.s.
Fenton O'er control .01
Control over Penton, n.s.

Fenton over Control n.s:
Fenton 'over Control n.st.
Control over Fenton n,s
'Fenton over Control n:s.
FentOn over Control n.s.
Fenton over Control n.s.

\

* = statistically not ,a significiit(differenCe in cliarige scOre.
** On this'itei theTeriton Students showed a greater change in the

direction of valuing "confoimity" less. In 'terms.of the objectives
of the Fenton Program, this Should, be considered a desirable change.



Instrument

GRADE TWELVE

Fenton Control Comparison and
Change Chan a Level of Sinificr;

STEP
Critical Thinking
Economic Understanding
Principles of Democracy
Survey of Interpersonal Values
Conformity
Benevolence
Supportive
Leadership
Independence
Recognition

r

1'

None
+

+

+
4

Control over Fenton
Control overFenton
Fenton over Control
'Fenton over Control

Fenton over Cantrell
Fenton over Control
Control over.Fenton
Control over Fenton
Fenton over Control
Control over Fenton

39

n.s.
n.s.
.01
.01,

n's.
n.s.
n.s.
n.s.
n.s.
n.s.
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The ninth -grade Fenton students had a sig
nificantly,greater, positive change (.01'
level) in Score on' the STEP test, the Test
of Economic UnderstandinE, and the "SuffiFft"
section of tETTUFFeria Interpersonal
Values. They showed a greater negative
cc" ar"-Ige (.01 level) on the "Conformity"'
section of the Surve of Inter ersonal
Values. The rant -grade' con ro s's lowed
i7.7aillificantly. greater positive change
(Al level) on the Critical Minting.
A raiSal and "BeneiroTerrrice section of the
jurve f Interpersonal Values.

j1

There were-no statistically significant
differences between the changes in scores
for the tenthgrade.

Eleventh-grade Fenton' students showed a
significantly greater change' score oft the
STEP-test (.05 level) and the Test of
EconoMic mtloatila (.01 leifay.

Fenton twelfth-grade spiclents scored sig-
nificantly.greater gains on the Princi les
of Democracy Test t.01 level) and the escif rearginuggrat . 01 level) .

analysis of the results of each assessment instru-
ment showed _that on the STEP test the Fenton students,

e()changed mare tan the controls' in grades ,nine,
ten, and eleven and slightly'lessthan the eontrols'in
grade twelve, IA all areas measured by the STEP instrumeht,
the, Fenton Piogrma on the Whole had a positive effect.
The:general results of the STEP test indicate that the
Fenton students in this experiment dict as well as or

Lbetter than the controls.
)

The results of the Critical ltiplimAmaisal showed,
no trend in the comparison scores toriffdes
ten eleven, and twelve; but the ninth -grade control, group,
di

.,

significantly 'greater positiVe change in. mean
score than_the Fenton group. This difference, is ex-
plained, however, by the fact that theAlinth-grade
Fenton students, scored significantly higher (.01 level)
on the Vpre, test> than the controls. Since the Fenton
.students-initially scored significantly higher than
vthe controls, they had 'a smallei Margin fox increase.



it should also be noted that this difference in pre-
test scores might be attributed to the fact that the
pre-tests-were given up to several weeks after the
start of the pilot. The results on the whole do not
show that the program had any significant effect, as
compared with the controls, in changing the ability of
students to think critically.

On the Test of Economic Understands the Fenton
students sh0507statrgiMITYMEITTEInt (beyond the
.01 level) positive change scores over the controls at
all grades (grades 9, 11, and 12).- This result shows
that the Fenton students' proficiency on this instrument
increased more than the controls' at all grades.

The Princi les of bemocrac,Test showed the twelfth-
.

grade Fenton stu entTln t e arat,ompiv political
S7s,ms course made more positive change . evel)
on t_eir xean scores than the controls. This result
shows that the pilot students ;earned more of the, infor-
mation that this test included.

On the S....Lam of Inter ersonal Values significant
differences in mean change scores = etween Pentor students
and controls were recorded may at the ninth-grade-level.
At this grade level the Fenton students changed to. value
"conformity" and "benevolence" less and to value "support"
more. All three changes were at--the . 1 level of signifi-
cance. Across grade levels, non-signiaicant ~trends also
appeared for some of the traits.- The pilot group tended
to decrease their value on "conformity' and to increase
their value on "support," "leadership," and "recognition."
No across-grade-level trend was evident for "benevolence"
and "independence." There is no assurance from the
evidence_ that ally of the changes are permanent.

Teacher Results

The Fenton teachers showed significant diffel.ences
Ir-m the controls on only two measures, and even these
rezults cancel out each other to some' extent and are
cloud )d by the fact that the in-service training em-
phisizing.teacher-pupil classroom interaction occurred
before the first-classroom tailing. A comparison-of
the pre-test-of the Self- erce tion Inventor aild the
pre-tape showed that the enZon teac ors were, sisnifi-
cantly more, aware of their classroom behavior than the



controls (.05 level). When.the changes between pre-test
and post-test for the Fenton teachers were matched with
the same changes in the controls, only one area showed
a statistically significant difference in change scores.
The Fenton teachers' discrepancy score concerning teacher
lecture chaaged significantly less than the controls.
This means that the control teachers changed more than
the Fenton,teachers to become more aware of how much
they lectured. ,Since the Fenton teachers were originally
more aware of their total classroom behavior;-this
result was not unexpected. The comparison of the pre-
post changes between Fenton teachers and controls on
the Self - perception and on the analysis of
classroom tapes s owiTliiiiinificant difference.

An analysis of pre-tests and post-tests showed -that
the Fenton teachers tended to change to become less
lecture oriented in their teaching. (Note that the
pre -test was administered after, the initial workshop.)
The initial data showed that, they were more non-directive,
lectured less, and encouraged more student talk than the
controls. Then during, the year they changed to approach
the interaction patterns of the control group. .Since
the first series of workshops stressed the technique of
teacher directed discussion rather than lecture and the
remainder emphasized content, this result seems logical.
(If permanent changes in teacher behairior and awareness
are desired, it seems advisable to continue to re-
inforce;deired classroom techniques in workshops held
during the 'year while the pilot teachers are working
in the classroom.)

On all otherAlieasures of change in perception,
observed behavior; and discrepancy scores, no sign fi-
cant difference's or trends appeared. For the Test of
Inter ersonal Values and the Rokeach Dolmatismale;
an anA ysis of`change scores WO770-no statistically
significantdifferences between the Fenton and the
control group.'

Summary

The Fenton-Program prepared the students for the
STEP test as well as or better than the traditional
programs. It did not produce a significant difference
in critical thinking. It may have produced minor
changes in student values as tested on the Survey of
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Interpersonal Values. An obvious strength in the
Fenton curriculaPpearz in the area of economics
since -the experimental groups scored a greater change
on the Test of Economic U_; derstanding at all grade
levels:7F tie twelfth gra e, enton students showed,
a greater change on the- Princi les of Democracy Test.
The tenth-grade materials i nut pTodute a signiMant
difference from the. controls on the "World Hiitory"
instrument.

The Fenton teachers were more aware of their
-teaching behavior and were less lecture oriented than
the Controls at the end of their initia, workshop, but
during the-year they regressed on both pointt. At the
time of the post-test, they were still more aware of
thekr behavior and less lecture oriented than tue controls,
but the distance between-them and the controls might
have been 'maintained if teaching techniques would have _

been more-of a concern of the Workshops during the year.
Om other measures of change the Fenton teachers did not"
change significantly froi pre- to post-test, and the
changes that did occur were not significantly different
from those of the controls/.

Assessment Procedures for Elementary:Pilots
I

The selection of pilbt districts, teacherso'and'
classes,for the elementary-pilots_vere based on a variety
of priorities-/sOt by the districts of theiarea. The
selection was not random-. When the chief school admin-
istrators received information on the four eiementary
social ttudies4fpgrams, they informed SPEEDIER concerning
their.iillinigness to establish pilots. In the districts
that indicated a willingness to participate, the admin-
ittrator decided which' programs would be piloted, deter;-
mined the number of teachers and classes that would be
involved, and selected the teachers. SPEEDIER recommended
thit,at :least two classes at each grade level be sileCted,
but beyond that the individual dittriCts made their own
selection. The, teachers and classes selected constituted.,
the expbrimental.groups.



For the elementary control groups, it was deter-

mined that two classes at each grade level would be a
sufficient sample. It was also decided that all control

groups must come from school districts that were not
already participating in the elementary social studies
experimental groups. School distticts not involved were
then randomly sampled. After the selection of school
districts was made, two grade levels were randomly
assigned to each of the eight districts sampled. This

assured two classes at each grade one through eight.
Then, t(,achers were randomly sampled at the particular
grade level by using directories available for each of

the four counties. Each greotbry listed the names of
all the teachers within that county. The control groups

are described on Table V.

For the students of both the experimental and the

contr0 groups, two grade-level divisions were made
because the testing materials available for primary
and intermediate grades were different. Grades 1-3
were placed in one group-and grades 4-8 in 'anothr.

The pupils in gradei'lL-3-'were ;given the. Primary

Social Studies Test, published by HolIghton Mifflin
Company7717-fi a non-verbal test1where the teacher
reads the questions and the students put marks on

,pictures. The second test given to the students at

this level is an adaptation of the Five-Faces Attitude
InVentory developed by Scott and Jeffredsilla" the
Pittsburgh Public Schools Office of Education, Pitts-

burgh, Pennsylvania. It is deseribed-as a non-verbal
attitude scale. .Another modification of it way used
as a post-test to determine attitude scores by Research
for Better Schools in- their IndiVidually Prescribed
Instruction (I.P.I.) program.I'

All _of, the students in the 4-8 group, both-
control!,and experimental, were given Form B of the
Sequential Test of Educational Progress (STEP) at the
appropriate grade level. Norms are available for grades
478 with the appropriate testing form.

)

Teacher inventories and procedures were the same
for experimental and control groups as they were for

the Fenton pilot.



TABLE *V

Elementary Controls

Number of Number ofSchools Grade Teachers Students

Cornwall-Lebanon School District
Ebenezer Elementary 3
South Lebanon Middle School
Cornwall Middle School 8

Eaitern _Lancaster School District
Brecknock Elementary
Brecknock Elementary

Manheim Central School District
H. C. Burgard Elementary-
H. C. Burgard Elementary

Middletown Area School District
L.Z. Fla Elementary
Middletown Junior High Sch'ool

Northern,Lebanon School District
jonestawn Elementary c

Northern York School District
Northern *York Elementary
Northern Ycirk Elementary

Penn Manor School District
ConeStoga Elementary
Penn Kanor Junior High School 7

Southeastern York School'
Southeastern *Elementary 4
Southeastern Elementary

2

11
1

1
1

\.- r

I C\

28
32
30

25
21

2-8

30

)

23
26,

25
37

21
15

22
26

6

45



Assessment Results for Elementary Pilots

'Student Results

The comparisons of experimental. group and control
group change scores from pre-test to post-test are listed
on Tables'1,1, VII, and VIII. A summary of the statis-
tically significant results follows.

On the,Primary Social Studies Test all
experimental grouPrila707Willive
change over the pre-test, but the change
was signifiCantly. greater, than the controls

it grade one and this was true for
only three :of the four programs. At
.grade three, the amount a increase for
the Taba students Was significantly less
titan that of the controls.

r
)

'On the .STEP test all- experimental_
showed a positive changeibver theq)re-
test,.but none of the changes were 04-
nificant when compared with thp controls.

On the Five Faces Attitude. Inventory
experlientaragescores were not sig
nificantly different from those, of the
controls.

("

A comparison of the change scores for each
the four pilot Programs show's no significant difference
between the pilot' rograms at any grade level on any
test instrument. When each pilot'group is compared

.

with the controls, the- differences that are significant
are 'he exception-rather than, the rule. The only sig-
nificant difference between the Taba students and the
controls was on the Primar Social Studies Test at. grade
three where the positive c afii575iai Tabi7iFoupyas
significantly less tan that of the controls-at the .01,
level. The only significant differences for Minnesota,
Greater Cleveland, and Senesh students occurred at,grade
one. The Minnesota and Senesh level of significanCe was
at, the .05-level, and the Greater Cleveland level Was .01.
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In the first grade the elementary control groups
showed the lowest mean change score on the Primar
Social Studies Test. Even though the Taba irst grade
"EFFav a greater-Fean change score, it was not enough
to be statistically significant. The other three pilot
groups were significantly higher than the controls.
These results suggest that the Minnesota, Greater
Cleveland, and Senesh students increased their level
of performance because they received more of the content
measured by this particular instrument.

)

The second grade results revealed no significant
difference in mean change score on the Primar Social
Studies Test and no apparent trend appeife in a com-
FOTEE of the mean sccres.

In the third grade the only statistically signif-
icant difference in mean change score on the Primary
Social Studies Test aepeared betWeen the Taba group

eOntroli7The Taba group scoredia smaller
_mean change at the .01 level. The other three programs
were all lower, than the controls but the difference was
not statistically significant. This result might mean,
that since 'dr Taba Program 1.s technique oriented, the -
students did not receive As much content as is usually
included in the third grade. Another possibility is,
teat( the teachers may have been concerned more with
method than content.

The Five Faces Attitude Inventor y_ showed no sig-
nificant aiTreFFEEFIR-Farchange scores in the first,
second, or >third grades. However,( a non-statistical
trend appeared when the mean change scores on each
grade level were calculated. The change in positive
attitude toward'school for, both eiperimental and con-
trOls decreased.with increasing grade level.

On the STEP Social Studies Test, Form B,there
were no statistically significant differences' in mean
change scores between any pilot group and the controls
for any gradei four through eight. However, a trend
was evident. 'At each grade the mean change scores of
the pilot groups were either the same as or slightly
graater than the controls. This indicates that the
pilot students' change in achievement on the skills\
and content tested by this instrument compared favorably
with the controls.
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Teacher Results

Because there were too few seventh and eighth
grade teachers to provide accurate results, only the
teacher assessment instruments' for teachers of grades
one through six were analyzed.,' A/1 four pilot pro-
grams were represented.

-In essence, ) the results showed no significant'
changes), pre- to post-:test, and no significant change
score comparisons with the - controls. There was no
significant pietost difference from the Ontrols on\--
the Rokeach Do matism Scale the Liam of Interpersonal
Valu,arraZ o servenTaal classroom-Te aviorci

Were ilas no significant difference-in change scores
'on the Rokeach Do matism Scale and the 211EIEL of
Inter eigairva ues.7r4iTHiiinore, there yerenTo,
signi icant c anges, tire- to-post-test, in self-
perception of classroom behavior and discrepancy between,
the perception 'and observed behavior. This would
indicate that the study-had,similar-effects on the
teadherS-of/all four pilot programs and that there
was no significant effect ofthe programs Or the in-
service workshops on the teachers in the areas assessed._
It is possible that any changes that might have occurred
were not measured by the instruments used.

,Sutmai

Inseneral, the elemntary pilot programs prepared
the students for the Prxmary Social Studies T st and
4the \STEP test ,as well as or "better-than the traditional
programs. On the PiVe Faces Attitude Inventor no.

significant difEerrEFS7Nailie coniro s were noted.
Neither the program nor the in-Service worlshoi)s,
changed teacher behavior significantly nor produced
any significant "differences from the,controls.in the
,areas measured. I

I

I\
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CONCLUSIONS

Conclusions in Terms, of Purposes of the 'Pilots

Purpose One
/

Nearly all of the participating teachers, the
district adiinistrators, and the SPEEDIER staff felt
the pilots led,to &finite improVement in social
studies instruction in the participating districts.

(c The tealtJts were most positive of the three groups.
The elementary teachers, in particular felt the pilot
prOgrams they were using were much better than their '

traditional social studies. A large maiority of all
the teachers recommended continued use of the new
programs and recommended that their districts expand,
the pilots. However, the SPEEDIER staff feels that
the "Hawthorne E5fectm_was a factor in teacher reaction

,

.

to all five pilots.- A more valiel reaction is antici-
pated after the teachers use the programs for a second
year. )

,

.
, r , , r (

) ,, ' i
outside social studies, experts who worked with

,

the teacher -S' also felt that the pilott were valuable
in improving social studies instruction. Their limited
knowledge of ihe instruction tradLdonally pursued in

, the area, icowever, limits the value of their assestment.

(
(

I
,

_,

Purpose Tw (

\
/

(

The teithersladministrators, SPEEDIER staff, and
gutsicte,social studies experts ,rho ,have worked with -\

the'pilots all felt that teacher classroom behavior
`was modified positively by the pilot experience. The
assessment procedures used also reinforced this con-
clusiOn for the Fenton pilot; It must be/pointed out,
'however,-that the most significant change in teacher
-classroom behavior occurred .immediately after-the'
initial workshop. In most cases,, when the performance
'of teacher's was matched with their perception of their
'classroom behavior and with the type of classroom
behavior e4ected of the new programs they were using,
the teacher regressed dui pig the year.

It seems clOar that if teacher classroom behavior
is to be modified permanently, in-service workshops must
continue to reinforce the-expected thane in behavior
during the school year and specifc 'training should be
devoted, to mastering new teadhing strategies'and techniques.
The use of new social studies programs alone without em-
phasis on, changed teaching,strategies and techniques will
not assure a permanent change in teacher behavior,



Purpose Three

All of the teachers and administrators who worked
directly with the new pilots came in contact with new
social studies content, ideas, and teaching approaches.
Only a few of the participating districts and teachers
had known anything about the five social studies pilot
programs before they were approached by SPEEDIER. Other

educators in the area who visited the pilot teachers,
who participated in shorter-term in-service workshops
and information sessions conducted by SPEEDIER, and who
received printed information about the pilots also gained

-in their understanding of the new social studies. A
multiplier effect is expected in this dissemiaiation of

new social studies information each year.

Purpose Four
f

The participating teachers did develop new teaching

skills. As was pointed,out earlier, however,' evidence
that they mastered these new skills to a degree that
would assure their permanent use was not demonstrated.

As a result, modifications in the-pilot model, which
include heavier emphasis on and practice in the use of

new teaching strategies, have been planned for 1969-1970.

Purpose Five

At the beginning of the five social studies pilots
the common procedure for changing the social studies
curriculum in the districts served by SPEEDIER was the
selection of a new social studies textbook series. In

most cases none of the available materials were analyzed
by the committees appointed to make the selections, and
there were usually no recognize& criteria used in the

selection process, Curriculum change, -was generally

viewed as a single step adoption because old books had
worn out. Although lip service. was, paid to the idea

that curriculum change should be a continuous and
evolving process, it was net carried out in practice.
Teacher in-Senrice worksho0 were not seen as part of

the change process.

The use of the pilot model seems to have changed
the perceptions of many educators on these points.

There is considerable evidence that actual practice in
curriculum revision is being modified. The extent of
the impact and the permanence of its effect can only
be determined after a longer period of time.

1
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Purpose Six

4-.
A positive attitude toward curriculum experimen-

tation and change on the part of participating teachers
and administrators seems apparent. During the course
of the pilots, nearly all teachers indicated that the
amount of work involved was more than expected and
nearly all administrators expressed apprehension about
the cost, particularly the monies, for in-service training
of teachers. By the end of the school year, nearly all
members of both groups felt the pilot efforts were worth-
while, and they indicated an intention to continue the
experimentation.

Purpose Seven

All of the educators of the area who participated
with the pilots received new insights concerning social
studies and curriculum, change. This is particularly
truetof the teachers who were involved directly, since
many of them traditionally had played little or no role
in the process of curriculum change. At this point, it
seems that these people are better prepared to improve
.0.e curriculum of their own school systems, but consultart
aid from SPEEDIER and other outside experts seems to be
necessary for the near future.

Purpose Eight

Many of the districts that participated in the
pilot have modiied procedures and policies for handling
and promoting curriculum change. The inclusion of sig-
nificant in-service teacher training as part of curriculum
revision, and the view that curriculum revision is a
continuous process, are probably the two most significant
changes. In addition, many districts began for the first
time to make budgetary provisions for the payment of
teachers to work in curriculum revision or for the pro-
vision of substitute teachers to free them to participate.

Conclusions about the General Assumptions of the Pilots

None of the thirteen assumptions upon which.. the
pilots were based were refuted by the experiences of
1968-1969. However, three ,of the assumptions should be
restated in light of the year's experiences and one
additional assumption should be added to the list. The
changes should Le as follows:



55

Assumption five originally read:

One- or two-day in-service programs would be
similarly ineffective.

It should be restated to read:

Short term in-service programs that do not tie
directly into classroom activities of the teachers
involved would be similarly ineffective.

Assumption seven originally read:

These materials can be used as vehicles for up-
dating social studies curriculum contents,
teaching strategies, and administrative pro-
cedures.

It should;be restated to read:

These materials can be used as vehicles for
up- dating social studies curriculum contents,
teaching strategies, and administrative pro-
cedures where the desired changes are identified
and in-service programs are directed toward
the producing of these changes. The materials
alone will not produce the most effective change.

Assumption ten originally read:

By piloting the programs in their own schools,
local teachers and administrators will be able
to make a valid assessment of the programs An
terms of their own priorities.

It-should be restated to read:

By piloting the programs in their own schools,
local teachers and administrators will be able
to !Lake a valid assessment of the programs in
terms of their own priorities. If the districts
do not have clearly established priorities, the
pilot will provide information that can be used
to set the priorities. However, if the. assess-
ment is to be valid, the possibility of a strong
"Hawthorne Effect" concerning the new program
should be taken into consideration.
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A-Fourteenth Assumption should be added:

14. New social studies programs do not serve as
efficient vehicles for changing teacher be-
havior unless the specific desired behavior
changes are determined and workshop sessions
are provided to instruct the pilot teachers
in the desired teachings trategies.

Conclusions Concerning the Pilot nC121.:

On the basis of one year'S experience the model
seems to be effective. The five phases seem to represent
five different steps in the process of producint effective
curriculum change in social studies in the four counties
served ty SPEEDIER. It should be noted, however, that
the'amount of time and effort placed on each one of the
five phases often varies according to the district and
the people involved. For instance, some situations
require a rather extensive "Climatizing" stage while
others permit initiating a pilot rather quickly.

Factors that affect the amount of time and effort
necessary for climatizing are the percepticns of the
educators concerning curriculum revision and the degree
to which they are satisified with their-current program.
It appears that one "innovator"- within a district can
produce a significant change iE his colleagues are not
negative toward change, If, however, one strategically
placed person is committed to the status quo, the
possibility of producing significant afange within one
year is severely limited.

The selection of programs for piloting in Phase
II of the pilot requires an unexpected degree of caution.
Under the original conception of Phase II, SPEEDIER
would present to districts information about a variety
of\programs that 'the staff felt would be possible im-
provements for the districts. These were to be pre-
sentod as alternatives from which each district would
select the particular program or programs ttv.t seemed
to be most valuable and appropriate for, it However,
many of the district administrators and teachers did
not feel confident to make a selection and often in-
dicated that they ware willing to work with any program
that SPEEDIER would suggest. This reaction indicated
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to the SPEEDIER staff that the recommendations to the
district should be more thoroughly studied than had
been anticipated and should be more specific. It also
pointed out that the pilot should incorporate instruction
in a process of program selection for teachers and ad-
ministrators.

The Pilot Implementation Stage of Phase III, in
which the pilot is used in the classroom under the
observation and with the consultation of SPEEDIER staff
memberS, is the most critical part of the entire pilot.
The implementation staff member assigned to each pilot
must be able (1) to see that the.teacher is implementing
the program effectively, (2) to provide support for the
teacher, (3) to provide direction so that the imple-
mentation process and the use of the program are not
distorted, (4) to determine the type of advice and
assistance that is needed, and (5); to secure the
assistance in_a very short period of time. At the
same time,-he mu=st be able to use his contact with the
,teacher and, observation in th4 classroom to determine
the direction and pace of the entire pilot.

Withit the Pilot Implementation Stage, the segment
that emphasizes refinement of teaching techniques is
most difficult. It is ip this task that all of the
skills of the Implementation Director are needed. He
must be able to provide support, direction, instruction
in new techniques, and constructive criticism.

The Critical Evaluation part of Phase III was not
pursued in as much depth as was originally expected.
The SPEEDIER staff decided near the end of the school
year that the degree of sophistication of the partici-
pants and the amount of work already invested in the
pilots by many of the teachers made, the postponement
of a rather thorough critical evaluation advisable,

None of the districts working with SPEEDIER func-
tioned in Phase IV during-1968-1969, It,does appear,
however, that much work in Phase IV must be devoted to
the development of instructional leadership skills in
the administrators in each district if the transfer of
responsibility for curriculum experimentation and change
is to be shifted from SPEEDIER to district personnel.
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Several districts moved into Phase V at the end of

1968-1969 by adopting the pilot program they used during
the year. SPEEDIER did not encourage such a move since
the pilots were limited to the trial of one or 'two pro-
grams by few teachers. SPEEDIER staff members feel that
to some extent this rather quick step resulted from dis-
satisfaction with the traditional social studies program
used in the districts, but they also believe that it
might be part of the older perception of curriculum re-
vision which looks upon the entire process as a one-step
change from something old to something new. Because of
these factors and because the "Hawthorne Effect" appeared
to be present, SPEEDIER found it necessary to caution
districts that the programs they had been piloting are
only a few (in many cases, only one) of many new social
studies programs and that other programs not used during
the first year of the pilot might prove even more satis-
factory to each district.

. ".""

With'Ithe changes in emphasis described above, the
pilot model is now being used for a second year. Reports
of the effectiveness of the model as revised will be
reported during 1970. A preliminary report for 1969-
1970 will be available.qh-the spring and a second-year
report on pilot, operations will be available after the
conclusion of the 1969-1970 operational year in July.

Conclusions Concerning the Five Pilot Ersurams-

Fenton Program

The Fenton Program served as an eafective vehicle
for change in terms of the purposes.estabVshed for the
social studies pilots. Lm general, the participating-
teachers and administrators of the districts in which
'it was used felt it was a-significant improvement over
their traditional social studies programs. The use of
the program did require adjustments in teacher strategies,
district policies, and student performance. The teachers
felt that the progrx as a whole taught more significant
information and skills then their traditional programs,
but they said the lessons had to be revised and used
flexibly or they became boring. Students who were
highly conscious of grades often commented that they
felt more secure with more factual learning. in one
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district where the Fenton students moved into al:

eleventh-grade research-oriented American history

course in the 1969-1970 school year, the teacher

noticed a significant improvement over past years

in the \ability of the students to analyze historical

information. Thirteen of the fifteen pilot teachers

are continuing with the program for 1969-1970.

The research studies conducted during the pilot
show. that the program was as effective in teaching
social studies information as the traditional social

studies. The students who participated in Comparative

Economic Interns did significantly better than the

con s.` There was no significant difference in
critical thinking or in over-all changes of values
betweelOhe Fenton students and the controls.

Taba Program

The Taba Program was effective in producing change
in terms of the pilot purposes. All the participating

)
teachers and administrators felt it was a significant
improvement over their traditional social studies. The

use Of the program did require changes in teaching
strategies, district policies, and student performance.
According to, teacher and SPEEDIER staff opinion, it was

very effective in producing change in teacher classroom
behavior, althou6 the teacher assessment instruments
did not reinforce the opinion.

Participating teachers and administrators of the
districts in which. I* was used were unanimous in their

support of the program. Every teacher is continuing
with the program and it has the largest increase in
participants for 1969-1970 of all the pilots. Two

schools within the area and two other districts outside
the four counties served by SPEEDIER are presently en-

gaged in using the program with all teachers in a single

school. There are indications that several districts

are moving toward:district-wide adoption. Generally,

the test instruments do not show significant differences
between the Taba students and the controls.

Minnesota Program

The Minnesota Program seems to be an effective

vehicle for producing the changes outlined in the pilot

purposes. Most of the participating teachers and their
administrators felt it was an improvement over their
traditional social studies. The use of the program
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has enabled teachers to expand the content they taught
and became much more flexible in their teaching, but
change in teacher classroom interaction was only slightly

evident. SPEEDIER attributes this small degree of change
in teacher behavior to the way in which the Minnesota
Program was piloted, rather than to the program itself.
It believes that if the specific teaching strategies to
be used with the program are identified as part of the
pilot and in-service training of teachers is directed
toward producing these changes, the program will be a
very effective vehicle for changing teacher behavior.

A majority of the teachers and districts that used
the Minnesota Program recommended that it be continued
in their district. Two districts chose to expand the
pilot, one of which is using it district-wide in gtades
K-3 for 1969-1970 and will expand it to inclucte all
elementary grades in 1970-1971. On the testing instru-
ments, there was no significant difference between the
performance of the Minnesota students as compared with
the controls.

Greater Cleveland Program

The Greater Cleveland Program served effectively
as a vehicle'for change in terms of the pilot purposes.
All participating teachers and their administrators felt'
it to be an improvement over their traditional social
studies. It enabled the teachers to expand the content
they covered, but it did not produce a significantly
greater degree of flexible teaching. Like.the Minnesota
Program, it did not produce significant changes in
teacher behavior. Here, also, it appears that changes
in teacher' behavior require more specific and thorough
pilot training sessions.

All of the participating teachers and districts
recommended continuation of the program. Several dis-
tricts expanded its use for 1969-1970. One district
added all its first and second grade teachers, and
another involved all its primary grades and will ex-
pand it to other elementary grade levels, in 1970-1971.
Results of the assessment instruments for the program
show no significant difference between the performance
of the students in the Greater Cleveland Program and

the controls.
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Senesh/Program

Because of a series of, administrative problems
within some of the pilot districts and the reluctance
of some teachers to have their classroom performance
observed by an outside consultant, tiLe Senesh Program
was not given as thorough a trial as had been hoped.
It does appear, however, that the Senesh Program is an
effective vehicle for change in terms of the pilot
purposes. As in the case of the Minnesota and preater
Cleveland Programs, the program without specifically
determined instruction in particular teaching strategies
does not produce significant changes in teaching be-
havior. Where the program was given 14 valid trial,
the teachers and district administrators recomended
its continuation and expansion. Most of the expansion,
however, was done without direct SPEEDIER involvement
because the)people involved felt that' it could be
accomplishe4 by the .districts without consultation
assistance. Results of the assessment on student
performance indicate no'significant difference between
the Senesh students and the controls.
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